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AIMS AND OBJECTIVES

The overarching aim for English in the national curriculum is to promote high standards of
language and literacy by equipping pupils with a strong command of the spoken and
written word, and to develop their love of literature through widespread reading for
enjoyment. The national curriculum for English aims to ensure that all pupils:

* read easily, fluently and with good understanding

» develop the habit of reading widely and often, for both pleasure and information

* acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language

* appreciate our rich and varied literary heritage

* write clearly, accurately and coherently, adapting their language and style in and for
a range of contexts, purposes and audiences

* use discussion in order to learn; they should be able to elaborate and explain clearly
their understanding and ideas

e are competent in the arts of speaking and listening, making formal presentations,
demonstrating to others and participating in debate.
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TEACHING AND LEARNING

AIMS AND OBJECTIVES

Through our teaching we ensure that:

e We develop Creative, Courageous and Critical thinkers. We expect our
students to be Cooperative and Caring with excellent Communication skills —
these are known at DBS as the 6 Cs

e We develop independent, confident learners who take increasing
responsibility for their own learning

¢ Our students are reflective, effective participators

e Our students acquire the necessary skills for learning, now and in the future, by
developing lively, enquiring minds and the ability to question, share ideas and
work cooperatively

e Our students access a rich and balanced curriculum in a variety of ways,
including through creativity and self-expression

e We recognise and develop pupils’ personal skills and interests

¢ We meet the needs and aspirations of all our learners

EFFECTIVE TEACHING AND LEARNING

Personalised learning is at the heart of effective teaching and learning. At Dubai British
School, we recognise the need to develop strategies that will allow all students to learn
in ways that best suit them so that they will fulfil their potential. This includes flexible lesson
structures, allowing all students to progress at a pace that suits them — both students who
need support and those who need challenge.

CURRICULUM DESIGN

English lessons are planned for and taught linked to a high-quality text, which in turn links to
our WOW topic-based curriculum. This is designed to give all lessons a context and motivate
pupils with current and responsive topics, incorporate pupil choice and give them an
audience and purpose for their learning. It is designed to raise the attainment and progress
of all pupils by providing engaging and challenging lessons. English objectives are mapped
out throughout the year on Long Term and Medium Term Plans. These are working
documents that are amended in response to formative and summative assessments and
the needs and interests of the students. They also enable the coverage of objectives to be
tracked in each year group.

Long Term Plans should detail the text names, text style opportunities (not genres) and
Grammar, Punctuation and Spelling objectives to be covered each half term.

Medium Term Plans should provide details on what each lesson will focus on — for example
a WALT or a summary of the WALT —for both English lessons and Whole Class reading lessons.
See '‘Writing’ and ‘Reading’ below for more information on what should be included.
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EARLY YEARS FOUNDATION STAGE
English in the Early Years Foundation Stage is based on the Foundation Stage Profile
strands of Communication and Language and Literacy, supplemented by the fine motor
aspects of Physical Development.

In EYFS, children have daily phonics lessons to develop skills like blending and segmenting
in preparation for early reading and writing. This is supported by a range of fine motor
tasks throughout Foundation Stage and specific handwriting activities in Foundation
Stage 2 to develop the physical strength and control to manipulate writing tools. A wide
range of exciting learning areas provide children with opportunities to develop their
communication, language and literacy skills on a daily basis with a focus on child-
initiated activities. Learning areas such as role-play and construction areas provide
opportunities for children to collaborate and develop their spoken language skills as they
engage in dialogue and negotiation. The use of an oral Storytelling scheme and Talk for
Writing strategies in learning topics underpins our belief that children need to develop
their speaking skills if they are to become good writers.

As well as a Writing Area, which provides children with a range of materials with which to
experiment and practice mark marking/letter formation (and eventually to practice
taught skills), other learning areas are enhanced to provide children with the opportunity
to read and write in a range of contexts. A range of resources in the outdoor areq,
including role-play menus, investigation area observation records and construction plans
provide valuable opportunities to engage children in writing for purpose and pleasure.
From when they start school, children learn that writing can have a range of purposes
and they are encouraged to use ambitious new language and explore the features of
different types of writing.

At Dubai British School Emirates Hills, we expect all classrooms to have inviting reading
corners with comfortable seating and a range of topic-related reading material to
encourage children to look at books independently. These include arange of fiction and
non-fiction books so that children recognise that books are a valuable source of
information as well as pleasure. Adult led activities in EYFS are usually linked to stories,
poems or nursery rhymes or to cross curricular Topics. All outdoor areas are enhanced
with relevant reading and writing resources which are filled with engaging, exciting
materials that children can use independently. Children enjoy daily ‘story fime' so they
become familiar with stories and authors and begin to develop a love of reading. They
visit the library weekly to borrow books and, in FS2, take home banded reading books
which support and develop their learning and application of phonics.
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KEY STAGE ONE AND TWO
As per the 2014 National Curriculum, English has the following components:
v Spoken Language
v' Reading — Word Reading & Comprehension
v' Writing — Transcription & Composition
v' Vocabulary, Grammar, Punctuation and Spelling

It is important to note that each is closely interrelated with the next, so it becomes
increasingly difficult to consider one without the other(s).

SPOKEN LANGUAGE

The development of speaking and listening skills are at the core of the curriculum and are
seen to underpin all other areas therefore the development of these skills is given our highest
priority. Students in every year group are working tfowards and monitored against the Spoken
Language requirements as set out in National Curriculum 2014. These are integrated and
developed through both the formal and informal curriculum. Classes in Foundation Stage,
Year 1, and Year 2 all have role play areas linked to their WOW learning, which is language
rich and allows vocabulary to be developed for all students.

WRITING
At DBS, children can expect to tackle arange of writing tasks by writing for different purposes
(see Four Writing Purposes Guidance document for more information):
v' Writing to persuade
Writing to inform
Writing to entertain
Writing to discuss

AR

Pupils in all key stages are given regular opportunities to write in a range of contexts, for a
variety of purposes, and have regular opportunities to write at length in extended
independent writing sessions. These are supplemented by experience sessions and planning
sessions. Experience sessions should be immersive and stimulate ideas. These can take many
forms such as school trips, visitors, classroom scenes, or drama conventions created and
deployed to strengthen context and build imagination. Planning sessions will help the
children to identify the key components of a particular style or purpose of writing and apply
these features to build a bank of vocabulary and sentence types (age appropriate) for
pupils to use in their writing. Teachers incorporate Alan Peat Exciting Sentences (see
separate document) into teaching and WAGOLLs / modelling. In addition, pupils are taught
to edit their writing after they have completed a piece and to make changes in relation to
punctuation, vocabulary, grammar, and spelling.
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READING

Reading is an essential life skill and at Dubai British School Emirates Hills we want our children
to leave school with a love of reading. Teachers demonstrate by ‘thinking aloud’ the skills
required to be a reader. Reading is a habit, and that habit needs to be grounded in what
we do at school. Children need to see adults loving books, so staff are encouraged to share
their love of reading with children.

Throughout the primary school, a whole class reading approach is taken. In Year 1 and 2,
reading sessions complement existing daily reading during Read Write Inc Phonics sessions.

The text chosen is at a level slightly higher than most of the class and the teacher plans three
reading phases for each text. Phase 1 involves understanding the text; analysing vocabulary;
and reftrieval skills, including skimming and scanning skills. Phase 2 involves inference;
language analysis; sequencing and summarizing. Finally Phase 3 involves discussing themes
within and across books; exploring characters; making comparisons between books; and
relating to books. Each lesson includes differentiated questions and tasks.

All children take home reading books. In Year 1 and Year 2, there are Read Write Inc Phonics
books set weekly. These are fully decodable, and children should be able to read all words.
Year 1 children also choose a book from the school library weekly. This book should promote
a love for reading, even if children cannot read this independently. In Years 2-6, children
take books based on an Accelerated Reader level, and a reading book of choice. Once
the children have finished an Accelerated Reader book, they take a short, multiple-choice
comprehension quiz before choosing a new book. Accelerated Reader is a computer-
based program used to monitor reading practise and progress. Accuracy in quizzes is
rewarded weekly, as well as other rewards in class and termly.

PHONICS AND EARLY READING

Phonics is taught for 60 minutes daily in Year 1 and Year 2, and 40 minutes in FS2 (less in Term
1) following the Read Write Inc. Phonics programme. Children are taught in homogenous
learning groups, tailored to their strengths and areas for development, based on both
assessment and teacher observations.

See separate policy for Read Write Inc. Phonics for more information.
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SPELLING

When children have completed Read Write Inc Phonics in Year 2, they then begin to
learn spellings using the Read Write Inc Spelling model, based on the National Curriculum
2014. This is tfaught for 15 minutes daily. In Year 3, children continue with this approach. In
Years 4 — 6, a spelling rule is taught each week, and a weekly spelling test will check
knowledge of these words, as well as high frequency words and words from the National
Curriculum 2014 Appendix 1.

VOCABULARY, GRAMMAR AND PUNCTUATION

Opportunities for teachers to enhance pupils’ vocabulary arise naturally from their reading
and writing. As vocabulary increases, teachers show pupils how to understand the
relationship between words, how to understand nuances in meaning, and how to develop
their understanding of, and ability to use, figurative language. Pupils are taught to use
standard English.

At Dubai British School Emirates Hills, where possible, grammar and punctuation are
infegrated into all English lessons. Students are taught the vocabulary, grammar and
punctuation set out in National Curriculum 2014 Appendix 2.

HANDWRITING

There is a handwriting progression document that should be followed as appropriate to year
groups and specific classes/ groups of students (Appendix 1). This includes developing the
physical strength and control to manipulate writing tools in EYFS; forming lower-case letters
correctly and learning which letters are formed in similar ways in Year 1; using diagonal and
horizontal strokes to join letters in Year 2; and progressing to joined writing in Year 2 and 3.

Handwriting should be taught regularly, giving students time to practice, throughout the
school. Students from Year 3 onwards will have the opportunity to receive a Pen Licence.
This will depend on their ability to meet the handwriting criteria. Students’ handwriting is
expected to be of a high standard in all writing tasks across all subjects.
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DIFFERENTIATION AND SUCCESS CRITERIA

In English, learning experiences are provided to match the needs, capabilities, and
previous learning of all children. In lessons, all students are provided with suitable
challenge according to their ability, to develop them as critical thinkers.

Teachers use Bloom's Taxonomy (Appendix 2) to design learning opportunities that are
challenging for all students. Bronze, silver and gold outcomes are designed by the
teacher and are increasingly challenging based on the daily WALT (learning objective).
Students choose, often with teacher guidance, which level of challenge to aim for. This
enables students to take ownership of the work they are completing, whilst also allowing
teacher to ensure that each student is sufficiently challenged. These are not always
separate tasks, but a similar task requiring different outcomes — with remembering,
understanding and applying at the easier levels, and analysing, evaluating and creating
being the more challenging outcomes.

Success criteria in all lessons allow students to see how they can progress throughout the
lesson, and signpost them to how they could move their learning to the next level.
Success criteria is an integral part of planning lessons and should link to the key
knowledge of skills needing to be acquired by pupils throughout the lesson. There may
be elements that all students will acquire before progressing to bronze, silver or gold
criteria. There is an expectation that if students work on a higher level task (silver or gold),
this this should also incorporate the other levels of success (i.e. bronze success criteria
should be achievable within silver etc). An example of colour coded success criteria is
provided below:

WALT: Write to build suspense

« Use short sentences to build suspense

+ |dentify language features used to build suspense

« Summarise the story so far

+ Select appropriate vocabulary to describe the setting

» Describe the character’s actions and reactions to create suspense

+ Combine figurative language with sentence types

When necessary, students are provided with scaffolding and resources to enable them
to access the learning and maximise progress.
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ASSESSMENT

WRITING

Students’ writing is assessed regularly and the Classroom Monitor markbook should be
reflective of what students are capable of at all times. Writing is also formally moderated
three times per year using the Rising Stars criteria, which is also the framework used to
assess all children on an ongoing bias. The level awarded is based on a combination of
unaided writing and agreed teacher assessment.

READING

In KS1, reading is teacher assessed regularly during reading lessons and phonics lessons. In
KS2, reading is teacher assessed during reading lessons. NGRT summative assessments are
used termly from Year 1 - 6. In addition, STAR Reading tests (linked to Accelerated Reader)
are used in Years 2-6 termly.

READ WRITE INC. PHONICS

Read Write Inc. Phonics assessments are carried out approximately every six weeks, to
track which storybook level children. We use the Entry Assessment when children are
ready to begin the programme in FS2, or if they join the school at any time later than this
(later in FS2 or at any time in Year 1 or Year 2).

Children’s storybook levels are recorded on a grouping grid each term, which informs a
tracker on the Ruth Miskin portal. In addition, an individual tfracker is updated when each
assessment is carried out so that each student’s progress can be tracked.

We aim for all children to be accurate and speedy readers by the tfime they enter Key
Stage 2.

GRAMMAR, PUNCTUATION AND SPELLING

Grammar, Punctuation and Spelling are assessed regularly on Classroom Monitor through
children’s written work. In addition, children are assessed termly in a GPS assessment
based on what they have learnt that term.
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PRESENTATION OF WORK

These guidelines should help to always produce the highest standard of work.

Please ensure you have read the feedback section of this policy carefully and that you
always follow the guidance.

e For Years 2-6 the full date is to be written on top line starting from the left and
underlined. Year 1 children should write the day and short date e.g. Monday 23/9.
Leave a line after this.

o A 'WALT statement is to be written and underlined. Year 1 and Year 2 LA children
can stick this in (teacher discretion in other year groups).
¢ One line is to be missed between the ‘WALT' statement and the start of written work.
The children can remember this using ‘DUMTUM’ i.e.: Date, underline, miss a line, title
(WALT), underline, miss a line.
¢ Have a go at spellings. Children should employ strategies used in phonics lessons to
aftempt to spell a word. If unsure, underline then check in a dictionary (Year group
appropriate).
¢ Any illustrations appropriate can be done on lined paged with pencil. Children
should not colour over writing and any colouring in should be done with coloured
pencils.
e Worksheets should not be used in books. However, scaffolds maybe used to support
learning
¢ When starting a new piece of work on the same page (if enough space), underline
last piece of work
¢ Children should take pride in their books, therefore no graffiti on the front of books
¢ Children should write in pencil, until they are awarded a handwriting pen by their
teacher (KS2 only).
e Handwriting pens can be awarded in KS2 when children:
o Write neatly and legibly (it does not need to be cursive)
o Form capital letters and digits of the correct size, orientation and
relationship to one another and to lower-case letters
o Form lower-case letters of the correct size, relative to one another
o Use spacing between words that reflects the size of the letters
o Use aneat, joined handwriting style with increasing accuracy and speed

*Handwriting does not always need to be cursive, as not all children have
learned to write this way.

Examples of presentation of work can be found in Appendix 3.
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FEEDBACK

Al

To ensure that all students have their work marked in such a way that it improves learning,
challenges pupils, develops self-confidence, raises self-esteem and provides
opportunities for self-assessment.

As a result of this policy there will be greater consistency in the way that children’s work
is marked in all Key Stages.

OBJECTIVES

¢ To enable written and verbal feedback to be an effective tool for promoting
learning for all DBS students.

e To develop an interactive process that confirms when students are on the right
track and then lets them know what needs to be done to improve and make
progress.

o To prompt all students to respond to the written feedback given by the teacher.

e To enable students to reflect upon and take ownership over their own learning
and progress.

RATIONALE

Dubai British School Emirates Hills recognises that teachers’ marking of students’ work and
students' assessment of their own progress and attainment are central functions in the
learning process. The focus of written and verbal feedback is on helping students obtain
a clear understanding of how well they have gained knowledge, concepts and skills and
then explaining what needs to be done to meet the learning objectives. Itis then essential
that the student is positively prompted to improve their learning. The marking of children’s
work can have different roles and purposes at different fimes and can involve both
written and verbal feedback.

Marking is most effective when the student knows:

e the purpose of the task
¢ how far they have moved towards achieving this
¢ how to move closer towards the goal of their learning

Marking and the implementation of this policy is the responsibility of all teachers.
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EXPECTATIONS

Teachers are expected to ensure that:

¢ The marking of children’s work, either written or verbal, should be regular and
frequent

e The marking criteria should be displayed in each classroom and in the front of
pupils’ books

e Whenever appropriate/possible, teachers should provide individual verbal
feedback to children

e Teachers should look for strengths before giving areas for development when
marking work

e Marking should be linked to WALTs/targets

e Teachers should look for opportunities to provide positive public feedback to
children concerning work which is a high achievement for that particular child

¢ Marking should show differentiation between groups and/or pupils

e Marking should take place in  expected colours (see  pens)

MONITORING AND EVALUATION

The Headteacher, Deputy Headteacher, English Leader and Year Leaders will review the
quality of marking as part of their ongoing role when apypraising books. Feedback will be
given to teachers as appropriate.

The desired outcomes are improvements in children’s learning and greater clarity
amongst children and parents concerning children’s achievements and progress.

The performance indicators will be:
e Animprovement in children’s attainment and progress
e Pupil voice

e Consistency in teacher’s marking across the primary Key Stages
o Awareness on the part of the pupils of what is expected of them
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TYPES OF MARKING:

At DBS we aim to provide marking which is relevant, purposeful and allows the pupil an
opportunity to reflect and progress. This can be seen through the following styles of
marking in English.

/ Green Pen — Adult marking

Blue Pen — Child response/ self-assessment

/ Red Pen — Peer marking

Diagnostic marking
Diagnostic marking is focused on areas where children can demonstrate a quick and

powerful improvement. Such marking asks children to either consolidate. Always give a
star then a target.

/ Question: Can you describe how this person is a good friend?

/ Directive: Describe something that happened which showed they were a good
friend

/ Unfinished sentence: He showed me he was a good friend when...
Child response: Blue Pen response

Self-assessment
In order that pupils become better learners it is important that they sit at the heart of the

assessment process. To do so, they need to have the skills and language to be able to
assess their own learning. These can be scaffolded onto slides or WALTS.

/ * | have used a question mark

=P | need to use an adjective
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Peer assessment
Pupils will often develop their own knowledge and understanding from evaluating and

commenting on the learning of their peers. In addition, receiving focused and task
appropriate comments from their peers is a powerful way of creating a culture of
reflection in the class.

/*You are writing on the line

—==p Write a sentence using ‘and’.

All self and peers will need to be guided and scaffolded by the teacher at the
beginning and throughout the year, depending on the activity. This can be done
through the use of slides showing options for a target. For example, giving two or three
choices of a target modelled on the board.

Presentation — Teacher: Specific

Acknowledgement Marking

Acknowledgement marking allows pupils to understand if their work meets the WALT or
not without the use of diagnostic marking. Where appropriate, acknowledgement
marking can be completed as self-assessment or peer assessment.

Sensitive Marking

DBS is an inclusive school which provides equal opportunities for all pupils. This policy
supports the use of ‘sensitive marking’ for our SEND pupils where teacher discretion will
be used to mark and feedback on pupils learning to ensure a positive and encouraging
approach is maintained.

Examples of DBS-EH feedback can be found in Appendix 4.

The below marking symbols is for teachers to print and use in class.

Note that not all spelling mistakes should be corrected, key words or persistent mistakes
will be noted. Further verbal discussion can be had with pupils.
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DBS Marking Symbols

Positive comment

Next steps

correct

Mistake

Aided

Independent (FS only)

Verbal feedback

Spelling mistake

Change to or from a
capital letter

New paragraph

Does not make sense

Missing word

Missing punctuation

On all work marked by
supply
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APPENDIX 1 - HANDWRITING PROGRESSION

Key Stage 1

Key Stage 2

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

SUl1UOI1ISOd pUB JUBWAIE|d ‘UOIIBW.IOS 191197

To write lower case and
capital letters in the
correct direction, starting
and finishing in the right
place.

Tosit correctly at a

table, holding a pencil
comfortably and
correctly.

To form the digits 0-9.

To understand which
letters belong to which
handwriting ‘families’ (i.e.
letters that areformed

in similar ways) and to
practise these.

To write capital letters
and digits of thecorrect
size, orientation and
relationship to one
another and to lower
case letters.

To form lower case letters
of the correct size, relative
to oneanother.
Tousespacingbetween
words that reflects the size
of theletters.

To use a neat, joined
handwriting style with
increasingaccuracyand
speed.

Toincrease the
legibility,

consistency and
quality of their
handwriting

by ensuring that the
downstrokes of letters
are parallel and
equidistant and by
ensuring that lines of
writing are spaced
sufficiently so that the
ascendersand
descenders of letters
do not touch.

Toincrease the speed
of their handwriting so
that problems with
forming letters do not
getin the way of

writing down what
they want tosay.

To be clear about what
standard of handwriting
is appropriate fora
particular task, e.g. quick
notes or a final
handwritten version.

To write legibly, fluently
and with increasing
speed by choosing which
shape of a letter to use
when given choices and
deciding whether or not
to join specific letters
and by choosing the
writing implement that is
best suited for atask.

sJan197 Suuior

To begin to use the
diagonal and horizontal
strokes needed to join
letters and understand
which letters, when
adjacent to one another,
are best left unjoined.

To continue to use the
diagonal and horizontal
strokes that are needed
to join letters and to
understand which
letters, when adjacent to
one another, are best
left unjoined.

To confidently use
diagonal and horizontal
joining strokes
throughout their
independent writing to
increase fluency.

To confidently use
diagonal and horizontal
joining strokes
throughout their
independent writing in a
legible, fluent and
speedy way.

To recognise when to
use an unjoined style
(e.g. for labelling a
diagram, for writing an
email address or for
algebra) and capital
letters (e.g. for filling in a
form).
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APPENDIX 2 - BLOOMS’ VERBS

BLOOM'S REVISED TAXONOMY
APPLYING
Solve problems to
new situations by
applying acquired
knowledge, facts,
techniques and rules
in a different way.

KEY WORDS RELATED TO BLOOM’S TAXONOMY

Administer
apply
articulate
calculate
change
chart
choose
collect
complete
compute
construct
determine
develop
discover
dramatize
employ
establish
examine
interpret
judge
manipulate
modify
operate
practice
predict
prepare
record
relate
report
schedule
simulate
sketch
solve
teach
transfer
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APPENDIX 3 — PRESENTATION OF WORK

Year 1:

10.21 WALT: lore the feature of a recount and plan a recount

Today we explored the features of a recount. We looked at examples of a recount. Sl
We worked in partners to sequence daily events and spoke about the order in which
1| wewould do these things. Next we explored the Hoctopize's adventure on Pink Day. We dis-
cussed the pictures and used our VIPERS skill ‘Sequencing’ to order the them to show his

We imagined conversations the Hoctopize would have had on his journey and worked in pairs
_— L 1o role-played what they would have spoken about.
/,_j l First Next Then After Finally ‘

L 9hel §loagq -/

MNeX+: @Ge wee B

totne) VPoo L, ]

Page 19 of 30



N di English Policy (Primary)

Year 2:
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Year 5:
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APPENDIX 4 - FEEDBACK EXAMPLES

W€ 25.4.22 WALT: write a leffer

tacher/ Self-cssessment
[ELepeetR e o e
Your address and Kevin s address v — =~
Date
L Dear and From =~}
Reasons fo convince Kevin o come down.

- [ Reciplonts address: | -
Kevu
of

Koaln
[T ]|

L ")1

| Your address: § ‘ T
| el
De o
ifr—‘ ! — ‘
©m i
—f

u{;w\a‘\ms. <= S50U

\\w»)m -

Year 1:

| IR FiSe Necth Then After

. WALT: Write a set of instructions

Teacher/ Self-
cssessment

Sequence pictures

Capital letters and full stops

T can use bossy verbs in my sentences

I can use time adverbials in my sentences

Fifally

L \:nrﬁ\ W PIL gmp hidber

2 No ¢t e

AT = VR TS T 1

Sp read the  bubber,

Some NG Panm | Qb

b D\ﬁ.u- Weo cpreod  tne  wiormalade .

5. T W oyl the  soadwide.
cElaall X

@ Hm. O

Woecd s ltla

- ——a

P — .

& WESTR  m— — e L

N/ WALT: Deseribe o chumnerusing odjectives . !
|

Capital lett u ; |_
rs [ o e i

Lh] =] 1

_-7‘:/ -=r —==- i _ i S
Eovh & —— L — —~x;47;4ﬁﬂ
L = F .\}7‘* ) 2\ R VY \noAY
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Year 2:
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